ﬁ_ﬁomet
LEADERSHIP HIGH SCHOOL

TECHNOLOGY LEADERSHIP HIGH SCHOOL
GIFTED AND TALENTED PROGRAM
POLICY AND PROCEDURES

Adopted by Governing Board:  1/21/2025




TECHNOLOGY LEADERSHIP HIGH SCHOOL
NOLO G\(O STUDENT ACADEMIC SUPPORTS

LEADERSHIP HIGH SCHOOL

TABLE OF CONTENTS

NMPED GIFTED EDUCATION OVERVIEW ..ottt ettt st 3
Six Areas of Gifted and Talented..........ccooiiiiiiiiiiiiii s 3
Steps for Identifying gifted and talented STUAENLS. .......ciiiiriiiiiiiiii e s 4

SEEP 11 RETEITAL ...ttt b e e st ae et et e b e s et b bt bt e et e s e b e sa e bt sr e bt s et ae e aeen 4
Step 2: Building a body of evidence (BOE) and qUalifiCation ..........c.cecueriereereeniiniee et s e 5
Step 3: Determination of eligibility and design of individualized gifted programming..........c.cceceevvevvevieneninienenenieeeeeenen 5

TECH’s GIFTED AND TALENTED PROGRAM (TGTP)...cceeoiiiiiiiniiiiniiieeeeeene sttt sttt s 6
Tech’s Gifted and Talented Program MISSION ........cceerreerrieriirierieneesie ettt sttt ettt et ee s b e s b e re e b e snesanesreesreesneeneenneans 6
Tech’s Gifted and Talented Program GOAS..........ccooeeririiieiiniinieneeece ettt s s sreesneeneeane e 6
Tech’s Gifted and Talented IDENTIFICATION PROCESS........cooiiiiiiiiieieit ettt s 7
TGTP ASSESSMENTS AND BODY OF EVIDENCE .......ooiciiiieiiineeetnreeeteeee ettt st 7
TGTP SEIVICES ..viviiuiiuiiiiiiiie ittt a e s e b bbb b e b s b e b s a e R e et e b e s b e b s b s e b e b e aa b e b e b sa s b e beene st s 9
KEY ROLES AND RESPONSIBILITIES OF THE TGTP ...coooiiiiiiiiiiieniienieeteeetese ettt 10

Responsibilities of TGTP AdminiStrator/COOTAINALOT. ......c..evererirereeiierierterte sttt ettt st ese et etesbesresbeseeereeaeeneenee 10

Responsibilities 0f TGTP TEACKET ......cccuiriiiieiieieeieeere e e ettt ere s e s nee 10

Responsibilities of Parents of TGTP StUAENTS........cevriiiiiiiiiiiiiiieeeecee et 10

TECH’S GIFTED AND TALENTED DESCRIPTIONS ......ccoeiiiiiiricirie ettt 10
TRANSFER GIFTED AND TALENTED ....ocviiiiiiiricineeeree sttt 12
2|Page

Adopted by Governing Board:  1/21/2025




TECHNOLOGY LEADERSHIP HIGH SCHOOL
ﬁﬁ OLO G\(O STUDENT ACADEMIC SUPPORTS

LEADERSHIP HIGH SCHOOL

NMPED GIFTED EDUCATION OVERVIEW

During the 2022 legislative session, the New Mexico Legislature requested that the New Mexico Public
Education Department study and report its recommendations for gifted education programs and services.
House Memorial 33 (HM 33 (2022) ) aimed . . .

e to determine the cause of inconsistent identification practices relevant to variable effects on equity
of participation and to recommend the used of universal screening with local norms,

e to determine why curriculum services and delivery models do not follow accepted standards or
individualize for the range of student needs,
to establish gifted education programming and services for outcomes and evaluation,
to update technical guidance to reflect best practices, and
to determine the reason(s) for inequity in access to gifted programs and the loss of students
participating in gifted services.

The findings of the HM 33 Gifted Education Report (p. 3) demonstrated a crucial focus on . . .

how students are identified as gifted,
providing updated technical assistance,
provision of evidence-based services that follow nationally accepted, individualized standards that
meet a range of diverse student needs, and
e the need for consistent and equitable identification and programming options across all districts.

Recommendations from the HM 33 Gifted Education Report prompt necessary requirements to eliminate
equity barriers by . . .

updating the 6.31.3 NMAC to reflect current best practices,

providing increased professional development opportunities for current staff and teachers,
changing the process for gaining gifted certification, and

using state assessments to identify for content specific giftedness.

Furthermore, Senate Memorial 60 (2023) requires that students identified in Yazzie and Martinez v. State
of New Mexico be represented with greater equity and consistency as eligible for gifted education
programs. The groups identified include Native American students, economically disadvantaged students,
English learners, and students with disabilities.

SIX AREAS OF GIFTED AND TALENTED

While some commonalities exist across giftedness, one size does not fit all. According to the National
Association of Gifted Children (NAGC), gifted learners exhibit different characteristics, traits, and ways
to express their giftedness. Various issues must be considered for identification:

e (Giftedness is dynamic, not static. Identification needs to occur over time, with multiple
opportunities to exhibit gifts. One test at a specific point in time should not dictate whether
someone is identified as gifted.

¢ Giftedness is represented through all racial, ethnic, income levels, and exceptionality groups.
Underrepresentation is widely spread. It’s estimated that African American, Hispanic American,
and Native American students are underrepresented by at least 50% in programs for the gifted.

¢ Giftedness may be exhibited within a specific interest or category—and even a specific interest
within that category. Professionals must seek ways to gather examples across various domains and
contexts.
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Early identification in school improves the likelihood that gifts will be developed into talents. The six (6)
areas of gifted need and evaluation are:

1. General Intellectual Ability— means having exceptional capability or potential recognized
through cognitive processes, such as memory, reasoning, rate of learning, spatial reasoning, ability
to find and solve problems, ability to manipulate abstract ideas, and ability to make connections,
which is demonstrated by scoring in the ninety-fifth percentile or above on standardized cognitive
ability tests.

2. Creative or Divergent Thinking— means having exceptional capability or potential to solve a
problem or reach a decision using strategies that deviate from commonly used or previously taught
strategies, which is demonstrated by achieving an advanced level on performance assessments or
scoring in the ninety-fifth percentile or above on standardized tests of creative or divergent
thinking.

3. Problem Solving or Critical Thinking— means having outstanding capabilities to analyze a
problem and engage in solutions-oriented performance, which is demonstrated by achieving an
advanced level on problem-solving or critical thinking performance assessments or scoring in the
ninety-fifth percentile or above on standardized problem-solving assessments.

4. Specific Aptitude or Achievement— means having exceptional capability in subject areas, such
as having a strong knowledge base or the ability to ask insightful, pertinent questions within the
discipline, and achievement at an advanced level on performance assessments or state
standardized achievement tests. Specific aptitude subject areas include all subject areas for which
educational standards for students have been adopted in Chapter 29 of Title 6 NMAC.

5. Artistic Ability— means having exceptional capability or potential in visual art, theater, music, or
dance. Artistic ability is demonstrated by achieving an advanced level on a performance
assessment or scoring in the ninety-fifth percentile or above on standardized arts assessments.

6. Leadership Ability—means having exceptional capability or potential to influence, inspire, and
empower groups demonstrated by achieving an advanced level on leadership ability performance
assessments or scoring in the ninety-fifth percentile or above on standardized leadership tests.

STEPS FOR IDENTIFYING GIFTED AND TALENTED STUDENTS

The systematic process for gifted identification involves three steps:

STEP 1: REFERRAL

To ensure equity, all students must have the opportunity to demonstrate any talents and characteristics of
giftedness through universal screening. The purpose of utilizing universal screening as a first step is to
establish a procedure to ensure that every student’s potential to qualify as a gifted student is met.
Systematic screening of all students within a grade level for exceptional ability or potential can result in
identifying students from underrepresented populations. Gifted students do not all look alike. Relying on
teacher and parent referrals may miss students with high potential who are underperforming, as referrals
may only be looking at readily visible characteristics of high performance. Universal screening should be
administered to all students in a grade level by the end of grade three (6.31.3.11(B) NMAC). Universal
screening may be accomplished using a group- administered aptitude assessment, such as those identified
in the Screening and Assessment Tools (Appendix D) and does not require a diagnostician. Universal
screening also may be accomplished using data from achievement tests administered as part of the state-
wide accountability system.

Gifted referrals can also be made by educators, school staff, family members, community members, peers,
and/or the student. Family members may see different student traits than are visible in school and should
be included during the identification. Because they may provide valuable insight into the strengths,
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interests, and abilities of students, they should be informed about the referral process and given the
opportunity to refer their child. Educators and community members may also see strengths in different
areas (academic, leadership, performing arts, etc.) and should be informed of and have access to the gifted
referral process. A referral made for possible gifted identification does not necessarily lead to the
automatic administration of specific assessments. The identification team will carefully consider the
referral, examine current student assessment data, and determine appropriate next steps. This may or may
not include administering additional assessments.

STEP 2: BUILDING A BODY OF EVIDENCE (BOE) AND QUALIFICATION

Each referral requires multiple sources of evidence to help identify any areas of giftedness. Once a
referral is made, the SGT will begin the process of building a body of evidence to determine whether the
child qualifies as gifted or not, or if more time is needed to continue gathering evidence.

The requirements for the body of evidence set forth by 6.31.3.11(C) NMAC include:

e Standardized quantitative assessments (academic or performance assessments). Some assessments
require administration and scoring by a diagnostician.

¢ Qualitative data regarding the student’s abilities, such as work samples, audio and video tape
recordings, interviews, or observations judged by qualified individuals.

e Ifapplicable, performance assessments or standardized assessments of artistic ability.

While qualification as a gifted student is based on an entire body of evidence using both quantitative and
qualitative data, it is possible that a single score may lead to a gifted referral. Multiple sources of evidence
should be gathered and reviewed to understand areas of strength and development, as well as areas of
interest that will shape the design of the student’s gifted programming. When building a body of
evidence, it is important for English learners (ELs) to be given full consideration for their linguistic
abilities. The scores from the ACCESS proficiency test can be a powerful tool to include within the body
of evidence for gifted identification of ELs. The body of evidence should provide the School Gifted Team
with data needed for a qualification decision and should provide a GIEP team with data needed for
determining eligibility. While building and reviewing a body of evidence for a student, Technology
Leadership High School will ensure that the evidence gathered provides robust information about the
student’s potential giftedness.

A body of evidence (BOE) which includes multiple types and sources of data which demonstrate the
individual student’s exceptionality/distinguished performance compared to age mates along with evidence
supporting the need for specialized services must also include at minimum one of the following criteria:

e 95th percentile or higher on a standardized nationally normed test or

e 95th percentile or above on a nationally normed observation scale or

e A rating on a performance assessment that indicates exceptionality/distinguished compared to age
mates.

Using only one data point, even one at the 95th percentile, is not sufficient to make an adequate
determination of the need for gifted services and does not meet the requirements set forth in NMPED
Gifted Team Manual. Gifted Education Rules require a body of evidence in addition to the qualifying
criteria when making a determination for gifted services.

STEP 3: DETERMINATION OF ELIGIBILITY AND DESIGN OF INDIVIDUALIZED
GIFTED PROGRAMMING

The SGT, which includes a parent or legal guardian, will consider the qualifying body of evidence
provided by the SGT when determining eligibility for gifted education and designing individualized gifted
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programming. Without parent consent, a student who qualifies for gifted education will not be eligible for
gifted education. To ensure the specific needs of each gifted student are met, a gifted individualized
education program (GIEP) document shall be created and updated annually by a GIEP team. The program
should be based on the areas of gifted education need and interests identified in the body of evidence and
in annual progress monitoring.

If the SGT determines a student does not meet the criteria for gifted identification, the student will receive
appropriate Layer 2 or Layer 3 interventions through the Multi-Layered System of Supports (MLSS)
according to 6.29.1.9.E NMAC. Other data measures outside of the protocols may indicate the student
should be included in a “talent pool.” The talent pool represents students with advanced performance that
do not meet the criteria for gifted identification. Students within the talent pool should receive appropriate
programming options or interventions to address strength or potential growth areas. The School Gifted
Team may also consider if additional assessments need to be administered to collect additional data or
continue to review the student’s data over time to determine if gifted identification is appropriate later.
Gifted identification should never be just a moment in time during the educational path of a student.
Identification is fluid and continuous throughout the school years. Many times, students who are
identified for the talent pool should be provided with gifted or advanced services for the purposes of
ongoing identification. The additional levels of challenge may lead to an increase in achievement.

TECH’S GIFTED AND TALENTED PROGRAM (TGTP)

TECH’S GIFTED AND TALENTED PROGRAM MISSION

Tech’s Gifted and Talented Program (TGTP) aims to cultivate and enhance the distinct talents of students
who demonstrate remarkable intellectual or creative abilities. The program is committed to promoting the
intellectual, emotional, and social development of its students. Our goal is to offer a stimulating
educational environment that encourages and inspires learners to achieve their highest potential
academically and personally. Through our dedication to excellence, inclusivity, and innovation, we
endeavor to equip our students for future success. By incorporating mentorship, internships, active
parental involvement, and community partnerships, our program addresses the varied needs of our gifted
and talented students comprehensively, setting the stage for their exceptional accomplishments and
societal contributions.

TECH’S GIFTED AND TALENTED PROGRAM GOALS

Tech’s Gifted and Talented Program is meticulously designed to identify and nurture the exceptional
talents of our students. To support our mission, we have set the following goals:

e Incorporate diverse high-level learning activities into the general education program to challenge
all students and provide additional support where they show interest or talent.

e Offer a continuum of gifted education services to enrich the entire school program with
stimulating opportunities for all, along with specialized experiences.

e Encourage students to reach their full potential and enhance their capabilities.

Through collaboration among principals, classroom teachers, and the Gifted and Talented teacher, create
programs that enhance learning for each student and address the needs of those demonstrating gifted
behaviors.
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TECH’S GIFTED AND TALENTED IDENTIFICATION PROCESS

Tech’s Gifted and Talented Program identification begins with the submission of formal referral
documents completed by the student, parent/guardian, school staff, coach or friend. There are four areas
for which a student may be considered:

Intelligence — 3.0 GPA; scoring in the top 5 percent of a statistically valid/reliable assessment
Academic Aptitude - 3.0 GPA; scoring in the top 15 percent of a statistically valid/reliable
assessment

Creativity/Critical Thinking — 2.5 GPA; scoring in the top 5 percent of performance
Leadership — 2.0 GPA; portfolio, documentation of appointed positions, or awards

Upon receiving the referral packet, the following will occur:

Tech’s SGT reviews the student’s academic records

An interview with the student to identify his/her interests; explore their talents, and when
applicable schedule classes to support their needs

Parents/guardians are asked to complete additional forms such as a family biography, a student
biography, tribal history, and a request for permission to formally assess the student’s intellectual
and academic competencies utilizing the standardized Gifted and Talented Evaluation Scales
(GATES)

Tech’s SGT interviews the student’s nominator, teachers, and other faculty or staff who are
familiar with the student’s work or area of interest

Upon completion of the referral packet, review of records, and evaluation process, Tech’s SGT
convenes to determine the possibility that the student is eligible or ineligible

A meeting is scheduled with the student and parent/guardian to determine if the student is eligible
or ineligible for the Gifted and Talented Program: If eligible, the meeting is to develop the
student’s Individual Education Program (IEP) to specific present levels of performance, goals in
support of the areas identified, and how best to support the students’ needs. If ineligible, the team
convenes to explain the results and proceed how to support the student best. Parents may appeal at
this stage for academic service.

TGTP ASSESSMENTS AND BODY OF EVIDENCE

Tech uses data gathered from a variety of sources that will support the indication of the student’s
exceptional ability. Tech has approved the following assessments, rating scales and portfolio pieces that
can be qualifiers and/or supportive pieces of evidence:

Cognitive Tests e Behavioral Scales

Achievement Tests e Performance Assessments

Interviews e Universal Screeners

Talent or Creative Tests e Multilayered System of Supports Plan
Anecdotal Records e Cultural and Linguistic Assets
Observations e Interest Inventories

Questionnaires e Checklists

7|Page

Adopted by Governing Board:  1/21/2025




TECHNOLOGY LEADERSHIP HIGH SCHOOL
ﬁﬁ OLO G\(O STUDENT ACADEMIC SUPPORTS

LEADERSHIP HIGH SCHOOL

COGNITIVE TESTS

e Group-Administered Cognitive Tests: are often done with other students (though they may be
done individually) by a trained school staff member (teacher, coordinator, etc.)

e Individually Administered IQ Tests: are done one-on-one with a licensed school diagnostician
trained in such assessments. These give an Intelligence Quotient (IQ) score.

ACADEMIC ACHIEVEMENT TESTS

e Renaissance STAR 360: an interim reading and math assessment usually given at three different
intervals each school year. Qualifying scores are usually at or above the 95th percentile.

o NWEA Measures of Academic Progress (MAP), an interim science and social studies assessment
usually given at different intervals each school year. Qualifying scores are usually at or above the
95th percentile.

BEHAVIORAL SCALES

Gifted students often demonstrate characteristics that lead to a referral for the gifted identification
process. Through the use of these scales, educators and parents can identify outstanding talent by
observing students in one or more settings that enable them to display their abilities. Characteristics such
as leadership, motivation, memory, reasoning, creativity and sense of humor become a focus rather than
academic aptitude measured by many of the more traditional tests students encounter in school.

Norm-referenced observation scales are used as qualifying data for gifted identification. These scales are
a valid and reliable way for educators and parents to evaluate gifted behavior characteristics. A commonly
used qualifying measure in our district is the Scales for Identifying Gifted Students (SIGS). However,
other methods of obtaining information on gifted characteristics may also be utilized to develop a student
profile. Informal tools, such as an interview or questionnaire, can provide beneficial information to better
understand a student’s strengths and interests. These tools provide parents the opportunity to give
important input about their child during the assessment process.

PERFORMANCE EVALUATION

Gifted ability is often not measured on a specific assessment, but rather demonstrated through some type
of performance. Identifying a student with exceptional abilities in a content area or a talent area such as
art, music, dance, psychomotor, creativity or leadership requires an evaluation of performance. There are
many types of performance data that might be utilized to develop a body of evidence. These may
include:

e Juried Performance: Students often participate in events within school or outside of school that are
judged and evaluated. Students receive some type of rating based on their performance. Data from
a valid and reliable juried performance may be considered as qualifying evidence if the jury
consists of a team of experts in their field. An example of such a performance would be a student
selected for a statewide choral group or debate team.

e Contest/Competition: Many contests and competitions are available to students within school or
outside of school. Top placement in a regional, state or national competition may be considered as
a qualifying measurement for gifted identification. An example of such a performance would be a
student finishing first in a state science fair or Future Business Leaders of America (FBLA)
categorical competition.

e Portfolio: Over time, some students develop a portfolio of work that might be evaluated by a team
of experts in the field. The advanced/distinguished rating of a portfolio may be considered as
qualifying evidence for gifted identification. A valid and reliable rubric is used in the evaluation of
a portfolio to ensure consistency and equal opportunity. An example would be a student’s website
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and the portfolio being evaluated by a committee of directors, teachers and local technology
partners.

Classroom Performance: Classroom teachers are often critical in providing qualitative data about a
student’s performance within the classroom. As the curriculum experts, teachers can identify those
students working above their same-age peers. Evidence of above grade-level performance builds a
student’s profile. An example of this might be a fourth-grade student who has already
demonstrated mastery of fourth and fifth grade math standards and has successfully completed all
the pre-algebra modules from an online math program. Advanced classroom performance must be
measured through examples of above grade-level work. Earning an “A” in a class does not
necessarily indicate exceptional performance. Grades lack standardization and are influenced
significantly by students' motivation, classroom behavior, personal appearance, and study habits.

TGTP SERVICES

As the nature of giftedness and talent is highly individualized to each student, there is no single way that
all gifted and talented students are served. These students are encouraged to explore their own interests
and passions and nourish their academic gifts within these areas. Teachers will work with gifted and
talented students to find resources and challenging projects or creative outlets through any number of
professional organizations. Gifted and talented students are typically provided with the opportunity to
extend their learning beyond the established curriculum in ways that are meaningful to the student and
Tech utilizes the following in the gifted and talented program:

Community Involvement: We seek to build strong partnerships with local businesses,
organizations, and institutions of higher learning. These partnerships provide valuable resources
and opportunities for our students, including internships, workshops, and enrichment programs.
Academic Enrichment: Our primary objective is to provide academic enrichment that goes beyond
the standard curriculum. We offer advanced coursework, specialized classes, and independent
study opportunities that cater to the intellectual needs of gifted and talented students. These
academic challenges are designed to stimulate critical thinking, problem-solving, and a love for
lifelong learning.

Personal Development: While academic excellence is a key focus, we also prioritize personal
development. We believe that emotional intelligence, resilience, and social skills are essential
components of success. Our program includes activities and support systems that help students
develop these attributes, preparing them for the complexities of adult life.

Leadership Skills: We aim to cultivate the leaders of tomorrow. Through various initiatives,
including leadership workshops, community service projects, and mentorship programs, we
provide students with opportunities to develop and hone their leadership skills. We encourage
them to take initiative, lead by example, and make a positive impact on their communities.
Independent Study: We offer independent study options that allow students to explore topics of
interest in depth. With the guidance of a mentor, students can design and execute their own
research projects, fostering a sense of ownership and responsibility for their learning.
Extracurricular Activities: Extracurricular activities are an integral part of our program. From
debate clubs to robotics teams, we provide a wide range of opportunities for students to explore
their interests and develop new skills. These activities also offer a platform for social interaction
and teamwork.
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KEY ROLES AND RESPONSIBILITIES OF THE TGTP

Research-based best practice views gifted as a strengths-based model as the appropriate methodology
when identifying gifted and talented students. The SGT is comprised of staff at Technology Leadership
High School who are solely focused on gifted identification and are knowledgeable about current gifted
research, state statutes, administrative code (rule), district policies, programming options, and resources
available. Members of the SGT include gifted teachers, district diagnosticians, school leaders, general
education teachers and ancillary staff.

RESPONSIBILITIES OF TGTP ADMINISTRATOR/COORDINATOR

to provide appropriate training to school staff on the gifted identification process (including alternative
protocols), assessment practices, strategies, enrichment possibilities, learning plans, social emotional
supports, and differentiation

e to facilitate the universal screening process and referral processes;
e to advise staff and administration on best practices in gifted education
e to provide support in the design and schedule of gifted programming in the school,

RESPONSIBILITIES OF TGTP TEACHER

e to collaborate with classroom teachers to support appropriate differentiation based on academic
and social/emotional needs

e to facilitate annual communication with families about the purpose of gifted education,
characteristics to look for, the gifted program at the school, and the referral process
to serve as needed on the GIEP team
to help monitor the effectiveness of the gifted program at each school.

RESPONSIBILITIES OF PARENTS OF TGTP STUDENTS

e to actively participate in their child's education by communicating regularly with teachers and
school staff
e to advocate for their child's needs and ensure they are being met within the gifted program

TECH’S GIFTED AND TALENTED DESCRIPTIONS

INTELLECTUAL ABILITY/ACADEMIC APTITUDE

e General Intellectual Ability is exceptional capability or potential recognized through cognitive
processes (e.g., memory, reasoning, rate of learning, spatial reasoning, ability to find and solve
problems, and the ability to manipulate abstract ideas and make connections). Intellectual ability is
demonstrated by advanced performance, 95th percentile and above, on standardized cognitive
tests. Gifted students typically represent 5% of the population.

e Specific Academic Aptitude is the ability to perform at an exceptionally high level in one or more
specific academic areas. A specific academic aptitude is demonstrated through a trend of
advanced level achievement over time, above the 95th percentile, on standardized achievement
tests.

o Twice Exceptional (2x) students are gifted students with disabilities. Twice-exceptionalities are
sometimes difficult to identify and support because students possess the characteristics of gifted
students and the characteristics of students with disabilities. Gifted characteristics may mask
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disabilities, or disabilities may mask gifted potential; either students' strengths, disabilities, or both
may not be identified.

Students in the Intellectual/Academic area of strength are usually identified in either:

e Reading and/or Writing: Students who are identified as gifted in reading and/or writing have great
talent with words and language. These students are usually highly proficient readers, writers,
and/or speakers. They tend to see relationships between elements of language and ideas expressed
in words in a way others cannot.

e Math: Students identified as gifted in mathematics are masters of numbers, calculations, and
number relationships. Mathematically gifted students are usually adept at solving problems using
numbers, can often calculate quickly, and may be able to easily see how mathematical concepts
apply to the world.

CREATIVE OR CRITICALLY THINKING

Creative or critical thinking is exceptional capability or potential recognized through mental processes
(e.g., critical thinking, creative problem solving, humor, independent/original thinking, and/or products).
Creative students can be recognized by their imaginative thinking ability, and their ability to come up
with many, varied, and unusual responses to problems or questions. They solve problems, see problems
others do not see, see connections among seemingly unrelated concepts and ideas, find humor in many
situations, are imaginative, and/or make adaptations or improvements on ideas and things. They are non-
conformists and take intellectual risks. This area is more related to divergent, ‘outside the box’ thinking,
NOT artistic ability.

In order to identify a student as gifted in the area of Creativity, we need to have evidence of Creativity
included in the Student Portfolio, this includes product(s) or project(s) the student has produced inside or
outside of school, which addresses the criteria found on the Creativity Rubric. The product or project
should exhibit the characteristics of creativity such as:

Fluency: generating ideas through brainstorming
Uniqueness/Originality: original, unique ideas, phrases, or products
Flexibility/Adaptability: reacting and responding to change
Self-Reflection: student must fill out the Creativity Reflection Sheet
Intrinsic Motivation: the self-satisfaction of participating

Evidence for Creativity could either be the product itself, a picture or other record/documentation of the
product, or a video. Multiple pieces of evidence may be submitted and the student must complete
one Creativity Written Response Sheet for each product submitted for evaluation.

LEADERSHIP ABILITIES

Leadership is the exceptional capability or potential to influence and empower people (e.g., social
communication skills, problem solving, interpersonal and intrapersonal skills, and a sense of
responsibility). Students with leadership potential articulate ideas well, orally and/or in written form, have
clear opinions on actions and ideas to pursue, and are able to convince others to carry them out. Leaders
may be quiet or extroverted. They are skilled at bringing structure to activities on which they are working,
at following through, and at cooperating and getting others to cooperate.
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In order to identify a student as Gifted in the area of Leadership, the Student Portfolio must include

evidence, product(s) or project(s), the student has produced inside or outside of school, which addresses
the criteria on the Leadership Rubric through events such as:

e A high level, highly impactful community service project the student has organized and carried
out

e A club the student has started and sustained (NOT just if they were elected as honor society
president, etc.)

e Some other event/occasion where the student demonstrates exceptional sustained leadership
through influential, empowering behaviors (movement, change, organization, etc.)

Evidence of Leadership could include:

Flyers, brochures, etc, of the club or event

Agenda, minutes, etc. of the meetings

Charters, applications, etc. of the club or organization

Student journals of the event

Video exhibiting the Leadership traits located on the rubric

Entries or Leadership Portfolio signed off by a sponsor or supervisor

Multiple pieces of evidence may be submitted and the student must complete one Leadership Written
Response Sheet for each product submitted for evaluation.

OTHER TALENT AREAS

Other Talent Areas include visual arts, performing arts/drama, musical, dance or psychomotor abilities,
which are exceptional capabilities or potential in the talent areas (drama, music, dance, body awareness,
coordination, and physical skills). Students considered for gifted identification in a talent area present

an extreme need for special provisions. Please contact Tech’s SGT administrator for more information on
the specific talent areas.

TRANSFER GIFTED AND TALENTED

If your student was identified as gifted in another district or state, please notify Tech’s SGT
Administrator. Please provide as much of the following documentation as possible:

Identification documentation from previous district

Cognitive/IQ assessment results

Achievement testing results

Behavioral rating scales

Previous Gifted Individualized Education Plan (GIEP) or similar plan created by the previous
school

e Parents and students have the opportunity to provide more input through the questionnaires
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