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OVERVIEW OF SPECIAL EDUCATION

The guiding principles of the Technology Leadership High School (TECH) special education plan are in
concordance with 34 CFR § 300.1, which states the primary purposes of IDEA:

e Ensure that all children with disabilities have available to them a Free Appropriate Public
Education (FAPE) that emphasizes special education and related services designed to meet their
unique needs and prepare them for employment and independent living.

Ensure that the rights of children with disabilities and those of their parents are protected.
Assist states, local education agencies, and federal agencies to provide for the education of all
children with disabilities.

e Assess and ensure the effectiveness of efforts to educate children with disabilities in the Least
Restrictive Environment (LRE) and provide them access to the general education curriculum. The
IDEA of 2004 represents a shift from the previous federal focus of providing access to a FAPE to
one that strives for improved educational and transitional results for students receiving special
education services. To achieve results, educational systems now, and in the future, must maintain
high academic standards and clear performance goals for students eligible under the IDEA.

TECH strives to deliver a highly effective special education program. Our goals reflect careful
collaboration among members of the administrative staff, the special education staff, counseling staff, and
ancillary providers. Each one of these goals is implemented in a specific and consistent manner.

Special Education Department Goals:

e Facilitate trust and collaboration among all people invested in helping each student reach their
goals.

e Implement specific, evidence-based instructional strategies, appropriate to support each special
education service and driven by the students’ IEP.

e Provide the necessary resources to support the delivery of each service, on an ongoing basis.
Services are strategically evaluated for utility and localization of equitable resources as relates to
student needs and stakeholder involvement.

e Provide appropriate resources to support transition planning and implementation for every student
with an IEP to facilitate effective transitions, from entry through graduation with a focus on
services, goals, and post-school objectives.

e Provide a continuum of supports and services to every student in special education. Each student
is prepared and able to achieve a level of competence, self-reliance, disability awareness and
independence, based on their own abilities, so each student transitions successfully to their future.

e Cultivate the creation of a culture/school environment that ensures meaningful inclusion
opportunities and emphasizes access, support and participation as well as classroom and
extracurricular opportunities for all students.

¢ Our special education students thrive in programs and classes that build independence and prepare
them for a successful transition to life after high school. We support the development of life skills,
academic skills, social/emotional supports, and transition options based on student ability, interest,
and future goals. Every special education student is respected as a unique individual and capable
of reaching high expectations. Decisions and practices for special education students are student
centered and based on evidence and data. We want special education students who enter TECH to
be successful in their time with us by focusing on effective communication, organizational skills,
and academic supports for instruction and homework.
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REFERRAL FOR SPECIAL EDUCATION OR GIFTED SERVICES

Data triangulation from the Multi-Layered System of Support (MLSS) is the basis for student referral for
special education or gifted assessment. If a student is suspected of having a disability and demonstrates an
obvious need for special education or related services, then the student shall be referred for a full and
individual evaluation for special education without undue delay to the Student Assistance Team (SAT).
The Director of Special Education (SAT Team Administrator) will provide a Prior Written Notice (PWN)
to the parents proposing to conduct the evaluation or reevaluation within 15 school days of the referral
along with a request for signed informed consent to conduct the evaluation or reevaluation.

Parents may request an initial special education evaluation at any time and requests may occur orally or in
writing to any licensed personnel of TECH. The request will be forwarded to the Director of Special
Education as soon as possible to allow TECH to respond appropriately within the 15 school days
mandated by the NMPED from the request date. If parent requests are received within 15 school days
before a school break lasting at least 14 calendar days, TECH shall respond no later than 30 calendar days
from the date of the request.

In accordance with 34 CFR § 300.503, TECH will respond in writing through the PWN with either:

e Proposal to conduct the evaluation or reevaluation that is requested with a request for informed
consent to conduct the evaluation or reevaluation

OR

e Refusal to conduct the evaluation or reevaluation that is requested with reasons for the refusal.
o The parent can challenge this decision by requesting mediation, state complaint or a due
process hearing request (NMAC 6.31.2.10).

The Procedural Safeguards Notice will be provided along with the completed PWN. The initial evaluation
and written evaluation report shall be completed within 60 calendar days of receiving parental consent for
evaluation. Exceptions to the 60-day rule will be followed when the child is not produced for evaluation
or child enrolls in another Local Education Agency (LEA) and the other LEA is making sufficient
progress toward evaluation.

Evaluation and Eligibility Timeline

1 Evaluation & Eligibility Timeline

Evaluation Request Completion of IEP Meeting®
or Referral Evaluation Report (If Student is

eligible)

60 calendar days?
1 15 h Id = 30 sch Id
. 15 school days o K"/ school days : school days

for revaluations)

Response via PWN that EDT Meeting
proposes to conduct eval. (Evaluation Report
(and seek consent) or must be provided to
refusal to conduct eval. Parent at least 2
days before EDT
meeting)

in 15 school days before a school break lasting
in another LEA and the other

t least 14 calendar days, then the p

e as soon as possible after the

e public agency shall respond no later than 30 calendar days from the date of the request
s towards completing evaluation
uired to hold an EDT and IEP meeting within 15 school days after the students return to school_
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INDIVIDUAL EDUCATION PLAN (IEP) DEVELOPMENT PROCESS
OVERVIEW

This supplemental guidance incorporates the New Mexico Public Education Department’s Developing
Quality IEPs Technical Manual (2011). It is intended to provide guidance on the IEP process as defined in
both New Mexico State Statute and in New Mexico Administrative Code, 6.29.1, Standards for
Excellence.

Each public-school child who receives special education and related services must have an Individualized
Education Program (IEP). Each IEP must be designed for one student and must be a truly individualized
document. The IEP creates an opportunity for teachers, parents, school administrators, related services
personnel, and students (when appropriate) to work together to improve educational results for children
with disabilities. The IEP is the cornerstone of a quality education for each child with a disability.

To create an effective IEP, parents, teachers, other school staff--and often the student--must come
together to look closely at the student's unique needs. These individuals pool knowledge, experience, and
commitment to design an educational program that will help the student be involved in, and progress in,
the general curriculum. The IEP guides the delivery of special education supports and services for the
student with a disability. Without a doubt, writing--and implementing--an effective IEP requires
teamwork.

Below explains TECH’s specific EDT/IEP process, which we consider to be one of the most critical
elements to ensure effective teaching, learning, and better results for all children with disabilities. This
guide is designed to help our teachers, parents and anyone involved in the education of a child with a
disability - develop and carry out an IEP. The information is based on what is required by our nation's
special education law - the Individuals with Disabilities Education Act, or IDEA. The IDEA requires
certain information to be included in each child's IEP. It is useful to know, however, that states and local
school systems often include additional information in IEPs in order to document that they have met
certain aspects of federal or state law. The flexibility that states and school systems have to design their
own IEP forms is one reason why IEP forms may look different from school system to school system or
state to state. Yet each IEP is critical in the education of a child with a disability.

REEVALUATION & ANNUAL IEP DEVELOPMENT STEP-BY -
STEP PROCEDURES & TIMELINES

In order to ensure eligible individuals continue to be eligible to receive special education services and that
their unique educational needs are being appropriately met, reevaluations are required at a

minimum, every three years. Reevaluations shall adhere to all department rules and standards set forth in
the NM TEAMS manual.

REEVALUATION PROCEDURES
60 Days Prior to the Reevaluation Due Date

All reevaluations must begin with a Review of Existing Evaluation Data (REED) by the IEP team that
includes parents/guardians, student, teachers, case manager, director of special education, educational
diagnostician, and any related service providers. This review is used to determine what further evaluations
and information are needed to address the student's current academic needs. The REED data is collected
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by the case manager which includes current classroom assessments and observations, state/district
assessments, parent input on home life, and observations from the related service providers. The case
manager can collect the data with or without holding a formal meeting. Data is collected by in-person,

email or phone. Upon completion of the review of collected data, the IEP team will need to determine if
additional data is needed to determine:

1. Whether the child continues to have a disability
2. The educational needs of the child
3. The present levels of academic achievement and related developmental needs of the child.

If additional data are needed:

If the IEP team determines additional data are needed, the Director of Special Education will provide the
parent/guardian with prior written notice and secure parental consent for formal testing. The educational
diagnostician and related service providers will contact the parent/guardian to explain which formal
testing will be given and answer any questions, then arrange a testing day and time.

If no additional data are needed:

If the IEP team determines no additional data are needed, the Director of Special Education will provide
the parent/guardian with prior written notice that no additional data are needed with reasons for the
decision and include the right of the parents to request an assessment to determine whether the child
continues to be a child with a disability and to determine the child’s educational needs.

The school nurse is also notified of the upcoming re-evaluation so the health screening can be scheduled.
The health screening will need to be completed before any diagnostic testing is conducted. The Director
of Special Education will work with the nurse for scheduling purposes.

45 Days Prior to the Reevaluation Due Date

The REED is sent to the Educational Diagnostician. The educational diagnostician and related service
providers will either contact the parents to obtain parent information and schedule the evaluation testing
(if additional data is needed). The educational diagnostician will complete the evaluation report with
information from the related service providers and create a draft of the Eligibility Determination (EDT)
form.

SCHEDULING TEAM MEETING
30 Days Prior to the Reevaluation and/or Annual IEP Due Date

The case manager will schedule and send out meeting notifications to the IEP team for the Eligibility
Determination Team (EDT) and/or annual IEP meeting.

If the child is not due for a reevaluation, the case manager will schedule the annual IEP meeting and send
out notifications to all IEP team members. The case manager will begin collecting present levels from all
teachers and related service providers.

The rehabilitation counselor will meet and conduct the student structured interview for post-secondary
goals. The child will participate in the career interest inventory and learning style assessments to help
develop post-secondary goals. If the student has post-secondary goals in mind, the transition specialist
will discuss next steps in the plan such as attending a 2-year or 4-year college, trade school, what licenses/
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certifications are needed and entrance exams. The transition specialist will also review the transcript with
the child and discuss any needed credit recovery options if needed.

2 Week Prior to the Reevaluation and/or Annual IEP Due Date
The case manager will send the draft of the IEP to the Director of Special Education for review.

1 Week Prior to the Reevaluation and/or Annual IEP Due Date

After Director approves the IEP draft, the case manager will send it home for parent without goals and
PWN page.

1 Day Prior to the Reevaluation and/or Annual IEP Due Date

The case manager will send out reminder notifications to the IEP team of the upcoming meeting.
During the EDT Meeting

The EDT team will review the evaluation report (if there was formal testing) and complete the EDT form
after discussing whether the student continues to need special education services. The EDT form will be
signed by all team members. The Director of Special Education will make copies of the REED,
Psychoeducational Reevaluation Report, and the EDT form with signatures for the parent/guardian/adult
student.

Decision to Continue Special Education Services:

If the decision has been made to continue special education services, the IEP team will move straight into
the annual IEP meeting.

Decision to Discontinue Special Education Services:

If the decision has been made to discontinue special education services, the Director of Special Education
will complete the Prior Written Notice (PWN) with the proposal and reason for the discontinuation of
services. A copy of the Procedural Safeguards will also be given to the parents.

NOTE - If a consensus cannot be reached TECH is ultimately responsible for ensuring that the IEP
includes the services the student needs to receive FAPE.

During the Annual IEP Meeting

The case manager will begin collecting signatures of all IEP team members for attendance purposes and
then review the present levels of the child with the team and answer any questions or clarify information
from the team. The parents/guardians will add their input to the vision statement section as well as the
present levels. Annual goals will be added to the IEP after the review and discussion of present levels.
After reviewing the rest of the information in the draft IEP, the Director of Special Education will
complete the PWN with the IEP team. At the completion of the meeting, the Director of Special
Education will finalize the IEP and make copies of all documents with signatures for the
parent/guardian/adult student.
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After the Annual IEP Meeting

The Director of Special Education will upload the signature page(s) into SpedTrack and any other
documents used for writing the annual IEP (REED, Re-Evaluation Report, EDT with signature page,
district assessment reports, IEP signature, Medicaid Reimbursement signature page, Career Interest
Inventory Assessment Results, Learning Style Assessment Results, etc). The Director of Special
Education will print out copies of all documents and add them to the student’s working file.

If the parent/guardian requested an email copy of documents, the Director will email those within 24
hours of the meeting.

The Director of Special Education will update STARS with new IEP data.
December 1 and May 1 Progress Toward Goals (PTG) Due

The PTGs are completed by the case manager and related service providers. Once all goals have been
reported, the case manager will send the document home to the parent/guardian. The Director of Special
Education will print a copy and add it to the student’s working file.

SUMMARY OF PERFORMANCE

The summary of performance (SOP) is required under the reauthorization of the Individuals with
Disabilities Education Act of 2004. The language states “For a child whose eligibility under special
education terminates due to graduation with a regular diploma or due to exceeding the age of eligibility,
the LEA shall provide the child with a summary of the child’s academic achievement and functional
performance, which shall include recommendations on how to assist the child in meeting the child’s
postsecondary goals”. § 300.305(¢e)(3). This information is necessary under the Section 504 of the
Rehabilitation Act and the Americans with Disabilities Act to help establish a student’s eligibility for
reasonable accommodations and supports in postsecondary settings.

The SOP must be completed during the last month of the final year of the student’s high school education.
The following information must be included in the SOP:

Background information

Student’s postsecondary goals

Summary of performance (including academic, cognitive and functional levels)
Accommodations/modifications/assistive technologies

Recommendations to assist the student in meeting postsecondary goals

Student input regarding the above information

TRANSITION PLANNING FOR POST-SECONDARY GOALS

This supplemental guidance incorporates the New Mexico Public Education Department and Department
of Education — A Transition Guide to Postsecondary Education and Employment for Students and Youths
with Disabilities (2017). It is intended to provide guidance on:

The IDEA and its implementing regulations continue to address transition services for children
with disabilities. Transition services may be special education, if provided as specially designed
instruction, or a related service, if required to assist a child with a disability to benefit from special
education. See 34 CFR §300.43(b). The term “transition services” means a coordinated set of
activities for a child with a disability that: (a) is designed to be within a results-oriented process
that is focused on improving the academic and functional achievement of the child with a
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disability to facilitate the child’s movement from school to post-school activities, including
postsecondary education, vocational education, integrated employment (including supported
employment), continuing and adult education, adult services, independent living, and community
participation (b) is based on the individual child’s needs, taking into account the child’s strengths,
preferences, and interests and (c) includes instruction, related services, community experiences,

the development of employment and other post-school adult living objectives, and, if appropriate,
acquisition of daily living skills and functional vocational evaluation.

The transition post-secondary goals must:

Be based on strengths, preferences, needs and interests of the student
Have appropriate measurable postsecondary goals based upon age-appropriate transition
assessments related to training, education, employment and where appropriate, independent living
skills

e Have the transition services (including courses of study) needed to assist the student with a
disability in reaching those goals.

SPP INDICATOR 14 POSTSCHOOL OUTCOMES SURVEYS

The Public Education Department, Special Education Bureau conducts an annual State-Wide Follow-up
Study, as a mandated requirement of the federally approved State Performance Plan to provide follow-up
information about students who have exited from school. The SPP Indicator 14 survey is conducted as a
census of school districts. All districts, state supported schools, and charter schools operating as districts
that serve high school students are required to report. The survey is completed in two parts, Tier 1 which
is targeted to prospective graduates with IEPs (except gifted) of the current school year and Tier 2 which
is targeted to the previous school year students who have graduated or dropped out in grades 9 — 12 with
IEPs (except gifted). The survey can be completed directly by students or parent/guardian online using the
link provided by NMPED or by an interview process by the case manager. The case manager would then
enter the information using the links provided by NMPED.

The Tier 1 survey will be completed during the last month of the school year. The primary purpose of the
tier 1 survey is to collect reliable contact information which will be forwarded to you to assist with
contacting students for the tier 2 survey in the following year. The Tier 2 survey will be completed after
one full year has passed since exiting school. Tier 2 is required to be completed by the due date given by
NMPED.

EXITING SAT, SPECIAL EDUCATION OR GIFTED SERVICES

Through the provision of appropriate special education services, a student may gain the skills necessary to
succeed academically such that he or she no longer requires specially designed instruction. When
specially designed instruction is no longer required for a student with a learning disability, or for a student
who meets the state criteria for gifted, a multidisciplinary IEP team will exit the student from special
education or gifted services. Students exiting special education and gifted services receive appropriate
MLSS interventions to support them during the transition period from special education or gifted
interventions. In cases where specially designed instruction is no longer needed, but accommodations may
be needed, students should be considered for Section 504 accommodations and supports.

Should parents or guardians no longer grant permission and revoke consent for special education or gifted
services, students will receive appropriate interventions through MLSS. Parents/guardians can also revoke
consent for MLSS interventions.
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Students who are evaluated, but who do not qualify for special education or gifted services will receive
appropriate interventions through MLSS. Students with learning disabilities are evaluated at least once

every three years to determine continued eligibility for special education services, however, gifted
students remain eligible for gifted services regardless of evaluation.

Targeted SAT interventions may provide students not making expected progress with the knowledge and
skills to be successful in the general curriculum. Students receiving SAT interventions are regularly
assessed to determine if they should be retained if they should be referred for special education or gifted
services, or if they may be ready to exit SAT. The SAT may consider exiting a student from the SAT
process if the student is no longer suspected of having a learning disability or of being gifted, and if the
student will not be retained in the same grade for the following year.

SPECIAL EDUCATION DISCIPLINE PROCESS

TECH personnel may consider any unique circumstances on a case-by-case basis when determining
whether a change of placement, made in accordance with the following requirements related to discipline,
is appropriate for a child with a disability who violates a TECH code of conduct.

DISCIPLINE OVERVIEW

Students with disabilities are not immune from school disciplinary processes, nor are they entitled to
remain in a particular educational program when their behavior substantially impairs the education of
other students in the program. What discipline process may be applied to a student with a disability
depends upon whether or not the behavior in question is a weapon or drug offense, whether the student
has inflicted serious bodily harm on another person, whether maintaining the student in his or her
placement is substantially likely to result in injury to the student or others, and whether or not the
behavior in question is a manifestation of the student’s disability. With the exception of some short-term
suspensions, students with disabilities are disciplined differently from students without disabilities in that:

e After 10 cumulative school days of removal from school in a school year, students with
disabilities must continue to receive educational services even while on suspension,

e For long-term suspensions, the IEP team determines what services the student will receive while
on suspension.

The student’s IEP team has the authority to prescribe or prohibit specific disciplinary measures by
including appropriate provisions to that effect in the student’s IEP, and school officials are required to
follow IEP provisions concerning discipline. The IEP team may indicate that the student is not subject to
all or part of the school-wide discipline plan. The student’s IEP document should include the IEP team’s
determination as to the applicability or inapplicability of the school-wide discipline plan. The IEP is not,
however, permitted to prohibit the initiation of proceedings for long-term suspension or expulsion.

An administrative conference is held the purpose of the conference, conducted by the school official, is to:

e Interview witnesses, including staff and other students Allow the student an opportunity to explain
the behavior

e Determine whether, if there is no IEP, the student should be referred for an evaluation for a
suspected disability.

Following the informal administrative conference, the school official determines, based upon the facts and
his or her judgment, what, if any, disciplinary action should be implemented. The school official should
notify the parents of:

e The misconduct
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e Any alternative disciplinary action that will be taken pursuant to provisions included in the
student’s IEP (or IDP or BIP),
e The proposed disciplinary action, if any

If the student’s problem behavior interferes with his or her learning or the learning of his or her
classmates, the IEP team may need to consider whether or not specific strategies, including positive
behavioral interventions, strategies, and supports (i.e., a BIP) need to be designed and implemented to
address the problem behavior. An IEP team meeting is not required at this point in the process. However,
the regulations suggest that the team meet to consider behavioral interventions. The school official should,
in consultation with the student’s special education teacher, consider convening an IEP team meeting to
review and revise the IEP as necessary. If an IEP meeting is scheduled, the parents must be provided
notice.

Unless the student’s IEP provides otherwise, a student with a disability may be removed for 10 or fewer
consecutive school days without any special considerations, just as would any student without disabilities.
The student must be returned to the same educational placement after the temporary or short-term
suspension, and for an initial suspension of 10 school days or less the school does not have to provide the
student with any services.

Once a student has been removed from school for more than 10 cumulative days in a school year (i.e., the
“10-Day Rule” has been met), school officials must ensure that the student is provided with FAPE during
his or her removal.

The IDEA 2004 maintains the rule that if disciplinary removals constitute a “change of placement,”
certain procedural protections are triggered, including the requirement that the district conduct a
Manifestation Determination Review (MDR) meeting. The school official is responsible for determining
whether the disciplinary sanction he or she plans to impose will result in a change of placement. There are
logical reasons why the law imposes additional requirements when a removal qualifies as a change of
placement. A change of placement can indicate several things. It may mean that the student’s behavior
needs to be addressed in a more concerted, organized manner—those instances of behavior are no longer
haphazard or unrelated. Instead, behavior may be escalating it may be symptomatic of a larger problem,
such as frustration over inability to read, medication adjustments, or an emerging emotional problem that
requires more than the imposition of simple disciplinary measures. At this point, the IEP team, with its
various areas of expertise and information, becomes more involved in the discipline process. Federal
regulations identify some circumstances in which a series of short-term removals totaling more than 10
school days in a school year are to be considered a change of placement. A change of placement occurs
when:

e The student has been removed for more than 10 consecutive school days,
OR

e The student has been subjected to a series of removals that constitute a pattern because the series
of removals totals more than 10 days in a school year (these need not be consecutive days)

e The student’s behavior is substantially similar to his or her behavior in previous incidents that
resulted in the series of removals (this determination may involve a review of information in the
student’s IEP),

AND

e Additional factors such as the length of each removal, the total amount of time the student has
been removed, and the proximity of the removals to one another argue in favor of a “pattern”.
Parents can challenge the school official’s determination as to whether a proposed removal or
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potential disciplinary action constitutes a change of placement through a due process hearing or
judicial proceedings.

MANIFESTATION DETERMINATION (MDR)

If the school official determines that the rule violation and planned disciplinary response will result in a
change of placement for the student, the school official must prepare for an MDR and provide the parents
with notice of the MDR meeting. Notice must be given to the parents on the date on which the decision is
made to impose a removal that constitutes a change of placement. The district is obligated to conduct the
MDR meeting within 10 school days of any decision to change the student’s placement. The following
information must be provided to the parents:

The date and time of the MDR meeting
A copy of the school’s procedural safeguards notice, including but not limited to:
o Notice that the parents are entitled to invite relevant persons (including members of the
student’s IEP team) to serve as members of the MDR team

e A description of the action proposed or refused by the district (including the length of the
proposed exclusionary period, and the start date)

e An explanation of why the district proposes or refuses to take the action (this would include a
description of the misconduct)

e A description of other options considered and the reasons why those options were rejected (in
other words, what other disciplinary sanctions were considered and rejected, and the reasons why
were they rejected)

e A description of the parents’ right to challenge decisions by means of the state-level complaint
procedures or a request for due process hearing.

Whether the student thinks he or she can or cannot follow rules, and whether the student knows the
difference between right and wrong are NOT issues for an MDR. Instead, the law makes it clear that, for
the conduct to be a manifestation of the student’s disability, there must either be:

e A close relationship between the conduct and the disability (as opposed to a marginal or attenuated
relationship). An example of an attenuated, as opposed to close/direct relationship would be when
a student with low self-esteem due to a disability misbehaved so as to gain attention from others.

OR

e A direct cause and effect relationship between any failure on the part of the district to implement
the IEP (and BIP) and the student’s conduct. For example, there may be no relationship—Iet alone
a direct cause and effect relationship— between misconduct and a failure on the part of the district
to implement the portion of a student’s IEP that called for provision of a particular form of
software as assistive technology. In summary, if the MDR team answers “yes” to either of the
above questions, then the behavior must be considered a manifestation of the student’s disability.

Thus, if the team determines:

e That the conduct was caused by or had a direct or substantial relationship to the student’s
disability, then the MDR team must conclude that the behavior was a manifestation of the
student’s disability,

OR

e That the conduct was a direct result of the district’s failure to implement the student’s IEP
(including any BIP), then the MDR team must conclude that the behavior was a manifestation of
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the student’s disability. Only if the team determines that the misconduct is not a manifestation of

the student’s disability may school officials initiate long-term suspension or expulsion
proceedings.

When the MDR team reaches that result, the entire IEP team (as opposed to just the MDR team) must:
e Ifno FBA has been conducted, conduct an FBA and implement a BIP for the student.
OR

e Ifa BIP already exists, review the BIP and modify it, as necessary, to address the student’s
behavior.

AND

e Ifthe MDR team determined that the conduct in question was the direct result of the district’s
failure to implement the IEP (including the BIP), then the district (likely through the IEP team)
must take immediate steps to remedy those deficiencies (in some instances, this may include
providing training for teachers in implementation of the IEP and/or BIP).

e Unless the conduct involves weapons, drugs, or serious bodily injury, return the student to the
placement from which he or she was removed. The district and the parent(s) may, however, agree
to a change of placement as part of the modification of the BIP. If such an agreement is reached, it
must be documented in writing in the student’s IEP or BIP.

If the MDR team determines that the student’s behavior is not a manifestation of his or her disability,
then:

e The IDEA 2004 specifically provides those relevant disciplinary procedures applicable to students
without disabilities may be applied to the student in the same manner and for the same duration as
they would be applied to students without disabilities. This includes long-term suspension and
expulsion.

e The school must still provide the student with FAPE. This means that, despite the removal or
change of placement (which can be to an IAES), the student must be provided with:

o Services necessary to enable the student to participate in the general curriculum

o Services necessary to enable the student to progress toward meeting the goals set out in his
or her IEP,

o As appropriate, a FBA, behavior intervention services, and modifications (such as a BIP)
designed to address the behavior violation so that it does not recur.

Because at this point the removal is a change of placement, it is the IEP team that determines what
services are appropriate during the long-term suspension in an alternative educational setting. Therefore,
if the MDR team did not include the entire IEP team, then the student’s full IEP team must meet within 10
business days after commencing a long-term suspension. The full IEP team must:

e Notify the parents of the IEP meeting.
e Develop an IEP that reflects the alternative educational services and placement, and includes
behavioral services designed to address the behavior violation so that it does not recur.

TECH follows the procedures above when dealing with discipline of SWD, students with a 504 plan or
students in SAT. During short term suspensions, less than 10 days, the student is allowed to meet with
teachers and develop a plan for any upcoming projects or homework that may be due before the
suspension. Teachers understand that a student who is suspended will contact them through their class
website or school email. Teachers are required to post all assignments and resources necessary for the
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student to access and complete coursework. Teachers will be available to communicate with the student
during the time of suspension to offer educational support.

For students who do not have access to internet, teachers provide written resources and instructions for
assignments and classwork. Should a student need additional support, they may schedule a specified time
to meet one on one with the special education caseload carrier during the suspension, but this will be done
on a case-by-case manner with parent input and must be approved by administration.

Students who meet the “10-Day Rule” will have the above options or if determined, moved to online
learning or a blended learning option. During this time, students will complete coursework via Acellus
and/or a combination of blended learning options. Courses will be adjusted to meet student required
accommodations and students who need additional support may be allowed to meet one on one with their
caseload carrier to receive additional support. Again, the specified time and date for one-on-one support
will be determined by parents, student, and TECH administration. Students who need ancillary services
will be allowed to receive these services at TECH and will be scheduled, with parent, student and
administration input, to meet with the necessary service providers.

THREAT ASSESSMENTS

In 1998, the Safe and Drug-Free School District Advisory Committee met to develop intervention plans
for students who may create dangerous situations on campus. Following the school shooting at Columbine
High School on April 20, 1999, it became imperative to develop a response to high-risk student threats.
The Threat Management Protocol and present system of Threat Assessment Plans evolved from this
process.

What is a Threat

A threat is an expression of intent to do harm or act out violently against someone or something. A threat
can be spoken, written, or symbolic — for example, motioning with one’s hands as through shooting at
another person.

There are a number of different types of threats:

e Direct threats — these indicate a specific act against a specific target delivered in a straightforward,
clear, and explicit manner.

e Indirect threats — These tend to be vague, unclear, and ambiguous. Violence is implied, but the
threat is phrased tentatively, and suggests that a violent act could occur, not that it will definitely
occur.

Veiled threats — these strongly imply but do not explicitly threaten violence.
Conditional threats — these are often seen in extortion cases with a warning that a violent act will
happen unless certain demands or terms are met. These are also several different levels of risk.

Assessing Threats
Threat assessment seeks to make an informed judgment on two questions:

e How credible and serious is the threat itself?
e To what extent does the person making the threat appear to have the resources, intent and
motivation to carry out the threat?

Threat Assessment Team
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The purpose of the Threat Assessment Team is to address concerns regarding a threat, make an informed
decision on how to manage the threat, and address the safety of all students and staff. The TECH Threat
Assessment Team includes: Executive Director, Director of Special Education, Social Worker, Case

Manager, Teachers (with knowledge of the student and/or the situation), and School Nurse (if student has
an IHP or other health concerns).

Parents/Guardians do NOT participate in the Threat Assessment Team with the exception of:

¢ Notification of the incident
e The parent/guardian interview
e The development of the Threat Assessment Plan Summary

The TECH Threat Assessment Team will convene as soon as possible following a threat. An
administrator or designated team member will interview all involved and the parent/guardians to ensure
that pertinent information can be utilized in the decision-making process. During the Threat Assessment
meeting, the plan will be developed. After the meeting, the administrator will meet with the family to
review the plan and answer any questions. Parents/guardians will receive a copy of the plan and the plan
will be kept in the student’s cumulative file. Teachers are on a need-to-know basis only.

SPECIAL CIRCUMSTANCES

Whether or not the behavior was a manifestation of the student’s disability, school personnel may remove
a student to an interim alternative educational setting (determined by the student’s IEP Team) for not
more than forty-five (45) school days, if the child:

e Carries a weapon to school or has a weapon at school, on school premises, or at a school function
under the jurisdiction of the New Mexico Public Education Department or TECH
e Knowingly has or uses illegal drugs, or sells or solicits the sale of a controlled substance, while at
school, on school premises, or at a school function under the jurisdiction of New Mexico Public
Education Department or TECH
OR

e Has inflicted serious bodily injury upon another person while at school, on school premises, or at a
school function under the jurisdiction of the New Mexico Public Education Department or TECH.

APPEALS OF DISCIPLINE DECISIONS

The parent may file a due process complaint to request a due process hearing if the parent disagrees with:
e Any decision regarding an IEP placement made under these discipline provisions

OR
e The manifestation determination described above.

TECH may file a due process complaint to request a due process hearing if it believes that maintaining the
current placement of the student is substantially likely to result in injury to the child or to others.

Placement During Appeals
When, as described above, the parent or the district files a due process complaint related to disciplinary
matters, the student shall (unless the parent and TECH agree otherwise) remain in the interim alternative

educational setting pending the decision of the hearing officer, or until the expiration of the time period of
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removal as provided for and described in “Authority of School Personnel” section of this procedural

framework, whichever occurs first. (34 CFR §300.533) Protections for Children Not Yet Eligible for
Special Education and Related Services

BASIS OF KNOWLEDGE FOR DISCIPLINARY MATTERS

If the student has not been determined eligible for special education and related services and violates a
code of student conduct, but TECH had knowledge (as determined below) before the behavior that
brought about the disciplinary action occurred, that the student was a student with a disability, then the
student may assert any of the protections described in this procedural framework. (34 CFR §300.534)

TECH shall be deemed to have knowledge that the student is a student with a disability if, before the
behavior that brought about the disciplinary action occurred:

e The parent expressed concern in writing to supervisory or administrative personnel of TECH, or to
the student’s teacher that the student is in need of special education and related services.
e The parent requested an evaluation related to eligibility for special education and related services
under Part B of IDEA
OR

e The student’s teacher or other TECH personnel expressed specific concerns about a pattern of
behavior demonstrated by the student directly to TECH director of Special Education or to other
supervisory personnel of TECH.

Exception

TECH shall not be deemed to have such knowledge if:
e The parent has not allowed an evaluation of the student or has refused special education services
OR

e The student has been evaluated and determined to not be a student with a disability under Part B
of IDEA.

Conditions That Apply if There is no Basis of Knowledge

If prior to taking disciplinary measures against the student TECH does not have knowledge that the
student is a student with a disability, as described in the “Basis of Knowledge for Disciplinary Matters”
and “Exception” subsections of this procedural framework, the student may be subjected to the
disciplinary measures that are applied to students without disabilities who engage in comparable
behaviors.

However, if a request is made for an evaluation of the student during the time period in which the student
is subjected to disciplinary measures, the evaluation shall be conducted in an expedited manner. Until the
evaluation is completed, the student remains in the educational placement determined by school
authorities, which may include suspension or expulsion without educational services.

If the student is determined to be a student with a disability, taking into consideration information from
the evaluation conducted by TECH, and information provided by the parent, TECH shall provide special
education and related services in accordance with Part B of IDEA, including the disciplinary requirements
described in this procedural framework.
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REFERRAL TO AND ACTION BY LAW ENFORCEMENT AND JUDICIAL
AUTHORITIES

Part B of IDEA and this procedural framework shall not:

e Prohibit TECH from reporting a crime committed by a student with a disability to appropriate
authorities

OR

e Prevent state and local law enforcement and judicial authorities from exercising their
responsibilities with regard to the application of federal and state law to crimes committed by a
student with a disability. (34 CFR §300.535)

TRANSMITTAL OF RECORDS
If TECH reports a crime committed by a student with a disability TECH:

e Shall seek consent from the parents to transmit copies of the student’s special education and
disciplinary records. If consent is granted, shall transmit copies of the student’s special education
and disciplinary records for consideration by the authorities to whom the agency reports the crime.

e Note on related/applicable forms:

o Manifestation Determination Review form is used for conducting a manifestation
determination review before a disciplinary change of placement.

o In the disciplinary context, the Functional Behavioral Assessment Form is used to conduct
a Functional Behavioral Assessment (FBA) when the student’s misconduct is a
manifestation of the child’s disability or as appropriate, when the misconduct is not a
manifestation of the child’s disability. The FBA may be used to develop individualized
educational programs, to support a re-evaluation or deliberation about a change in
placement and will be supported with documented family/guardian consent as appropriate.

In the disciplinary context, the Behavior Intervention Plan Form is used to develop a Behavior
Intervention Plan (BIP) when the student’s misconduct is a manifestation of the child’s disability or if
appropriate, when the misconduct is not a manifestation of the child’s disability. Outside of the
disciplinary context, the Behavior Intervention Plan may be used to provide students with instruction in
replacement behaviors if they exhibit a behavior which poses significant negative impacts on their
learning and/or the learning of others, or for extinguishing student behaviors which pose a significant risk
of harming others or themselves.

SPECIAL EDUCATION DEPARTMENT ROLES AND
RESPONSIBILITIES

DIRECTOR OF SPECIAL EDUCATION ROLES AND RESPONSIBILITIES:

The primary responsibilities of the Director of Special Education are to:

¢ Ensure all management, data, and leadership responsibilities are accomplished
Ongoing throughout Year:

e Assigning caseload of students to SPED Teachers
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Liaison with external agencies and a range of other professionals
Manage timelines of IEPs/Reevaluations of SPED Team
Maintain hard files of student SPED records for APS/PED audit purposes
Sharing out new releases for SpedTrack software
Conduct monthly new & refresher training at scheduled PD time
Attend APS Sped Coordinator meetings
Prepare for Fall & Spring audit review
STARS updates right after each IEP meeting
Perform STARS student snapshot search to verify records
New students
o Send email to case manager introducing new student on their caseload
o Request SPED records (most recent IEP/PWN/MET/EDT/Eval and initial
MET/EDT/Evals from Aztec specialed.records@aps.edu and/or other schools
o Request transcripts form STARs Coordinator
o Review transfer IEP for compliant transition page
= [f compliant — adopt current IEP and transfer all information to SpedTrack
= Ifnot compliant — schedule transfer IEP within 10 days to bring to compliance
New students in SpedTrack
o Create student and upload transfer IEP information and transcript for new students into
SpedTrack main Attachment Tab
New Students in Jupiter
o Add following information in Special Needs & Medical section
= Current [EP date and accommodations
= [fstudent is exiting — input reason with date
o Add the following information in STARS section
= Last [EP, Last Evaluation date, Primary Area of Exceptionality, Level of Service,
Primary Setting, Transition IEP Status, Expected Diploma Type, Special Education
Services, Services minutes per week, Service Provider
= Under SPED Events — change date to current IEP
e Ifnew student — add event types 40, 10, 2 with IEP date
Archiving transferred/exited students
o SpedTrack: student record — status tab — update status — upload in attachments tab if
changing because of revocation of consent.
Complete Proposal for Reevaluation form and place in hard file and upload into SpedTrack in
Evaluation Section in the attachments tab
Send requested SPED information to schools requesting information

Beginning of year:

Create SPED Master Roster
Create teacher caseloads and timelines for completion of re-evaluations and annual IEPs
Give training to SPED teachers for review/changes of necessary information

Re-Evaluation Procedures:

Schedule Vision/Hearing screening around 60 days before re-evaluation

Complete Notice to Parents Proposal for Re-evaluation. Upload in SpedTrack and put in hard file
45 days before the due date send collected data from case manager to diagnostician

Open evaluation portion in SpedTrack

Upload all re-evaluation documents into SpedTrack

Finalize evaluation in SpedTrack after IEP meeting
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Before IEP Meeting:

Open annual IEP in SpedTrack
Meet with students to
o Conduct the Holland Interest Assessment, Learning Style Inventory assessment, structured
interview and review transcript then upload results to SpedTrack with date taken in
Attachment tab of current IEP
o Write the transition section and connected profile page
Complete the following tabs:
o Checklist
o Service/IEP dates
o Placement
Review IEP draft 24 hours before the meeting for errors
Writing draft PWN
Print attendance page for meeting

During IEP Meeting:
e Answering questions/clarifying information if needed
e Discuss transition section
e Complete PWN
e Finalize [EP
After IEP Meeting:

Upload signature page to attachment tab in current IEP

Updating info in Jupiter (accommodations and IEP dates) in STARs and special needs/medical tab
Updating SPED Master Roster

Print current IEP documents including re-eval if applicable, all assessments and signed documents
to put into hard file

Update Sped File Review document in hard file

End of Semester/Year:

Print final transcripts of graduating seniors
Archiving graduated students
o SpedTrack: student record — status tab — update status — system status to inactive — special

ed status to exited — check box for add exit code — add code graduated with diploma on
standard or career

Check for all PTG’s

Hard file reviews

Purge inactive files that are 5 years old

CASE MANAGER ROLES AND RESPONSIBILITIES:

The sponsor teacher manages the special education services for all students on his/her caseload. He/she
ensures that IEPs are scheduled in a timely manner, attends and facilitates each student’s IEP, ensures
that [EPs are implemented as written.

Ongoing throughout Year:

Attending all SPED department meetings/trainings
Reading/responding to all emails within 48 hours
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e Send out Program at a Glance (IEP Summary from SpedTrack) for any new students

e Schedule transfer IEP meeting 3 — 4 weeks after new student arrival
e Ensure student accommodations are being followed

Beginning of year:

Attend SPED training
Review all IEPs for all students on their caseload and timelines for dates of re-evaluation/annual
IEPs
o Potential graduating senior IEPs between August — October 31
o All other IEPs between November 1 — March (before Spring Break).
Sending out the IEP Summary Page to all teachers on the student’s schedule
Send contact information to parents/guardians of case load — best practice

Re-Evaluation Procedures:

e (Case manager is responsible for initiating the re-evaluation process and will use the information
on the master schedule
¢ Send out information to all involved staff according the master timeline (~ 60 days before the due
date):
o Send out REED data collection sheet to all teachers and related service providers
o Conduct two different teacher observations
o Contact home (unless an adult student) and ask the home/family questions
e 45 days before the due date:
o Send all collected information to Director
o Schedule IEP between dates on master timeline
o Send IEP draft to director for review by date on master timeline

Annual IEP Procedures:

e Send out requests and collect present levels from all teachers according to dates on master timeline
o Give a 48-hour return time for teachers
= Ifteachers do not respond after 2 requests, copy Director of SPED on 3 request
o Send collected information to Director of SPED
e Contact home to schedule IEP meeting between date on master timeline
o In good faith give 3 attempts using a variety of contact methods — email, phone, text.
o Note these attempts in the meetings tab of the IEP and in Jupiter in Special Needs/Medical
notes
e Use Microsoft Outlook SPED Master Calendar to schedule meeting and invite attendees
o Invite all teachers and ancillary staff involved with the student
o In body of invite include names of all required attendees
=  GE Teacher, Student, Parent/Guardian (if student is not an adult), case manager and
Director of Special Education
e Remember related services are only required to attend if changes will be
made to those services
o Use template for title in invitation:
= Student initials/(MET-)IEP/GE teacher name
e Use MET only if re-eval meeting
= EX:JR/IEP/Saeed
o Email Parent’s Rights with Outlook calendar invite
e Complete any corrections before the IEP meeting
e Emailing the corrected draft home for family review, if possible — best practice
e Arrange GE teacher coverage by informing cohort of upcoming IEP meeting
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During IEP Meeting:

e (Collecting signatures for all participants of the IEP
e Discuss the tabs in SpedTrack except transition and PWN tabs
e Answering any questions asked during meeting

After IEP Meeting:

e Emailing all completed documents home if requested
e Sending out updated IEP Summary Page to all student’s teachers within 48 hours of IEP meeting

End of Semester/Year:

e Write PTG’s at the end of each semester (Due by the 1% of Dec and May) and send home
o Suggested to being writing PTG’s middle of Nov and April
e Complete the End-of-Year checkout form

RELATED SERVICE PROVIDERS/SUPPORT STAFF ROLES AND
RESPONSIBILITIES

Social Workers, Speech/Language Pathology, Occupational Therapist, Psychologist:
e Meet with assigned students as determined by the IEP
Write PTG’s at the end of each semester (Due by the 1% of Dec and May)
Write Present Levels and update Goals for annual IEP meetings
Answer all emails about SPED students within 48 hours
Share any important/needed information to staff as needed about students for their success
If initial intake screening conducted for all new TECH students at time of enrollment indicates
there may be a need for related services but sufficient data does not yet exist...
o Contact home, send initial evaluation consent form, and propose monitoring the student to
gather data regarding the possible need for a related service evaluation.
o After 2-3 weeks of data collection, determine if
= Data indicates a need for support IS NOT warranted, inform the parent/guardian
and offer alternative supports.
= Data indicates a need for support IS warranted, add present levels and goal into the
draft transfer IEP and be prepared to discuss the data at the meeting
e Propose the addition of related services to the IEP team
o Give signed consent form to Director of Special Education to be scanned and uploaded to
SpedTrack and original placed into hard file.
e Conduct review and/or evaluations for the 3-year re-evaluation procedure

Diagnosticians:
¢ File Review with Director of Special Education (should be done in summer)
o Determine who gets REED and who gets full testing
e Schedule and test students in their area of need if needed

General Education Teachers:
e Attend scheduled IEP meetings
e Supply current, accurate and specific information

STARS Coordinator:
e Email transcript for new students once received.
e Submit student data on required day counts and inform Director of any errors for corrections
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